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Message from the Editor 

Kathleen Farrand, Ph.D. 
Assistant Professor, 

Arizona State University, 
 farrand.9@buckeyemail.osu.edu 

Welcome to the Winter Issue of VIDBE-Q. This issue focuses on a 

Canadian perspective on education for students with visual impairments and 

deafblindness.  A special thank you to Adam Wilton, for his tireless efforts to 

share information about Canada from his own experiences and colleagues in 

Canada in this issue.  I could not have done this issue without him!   

 This issue also contains a book review of Vision and the Brain.  And 

then concludes with a research study on personnel preparation of teachers in 

O&M Services. 

I hope everyone is as excited as I am for this year’s upcoming 

convention.  If you are presenting at convention, please consider submitting 

an article about your presentation to be included in the Spring 2016 

Convention Issue.  Submissions are due by April 22, 2016.  I look forward to 

seeing everyone at convention! 
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Friday:   

 
TEACHER AND INTERVENER FORUM                    

1:00-3:00pm  
St. Louis Convention Center  

Room location: TBD 

*Sponsorships for display tables available  
Please Contact:  
Amy Parker–parkera@wou.edu 
Nicole Johnson–njohnson@kutztown.edu  

Link to Register for Convention:  
 
http://www.cecconvention.org/register/ 
 
 

 

 Thursday:  
DVIDB BUSINESS MEETING 

6:45-8:30 
DVIDB SOCIAL  

8:30-10:30 
Morgan Street Brewery 

    721 N. 2nd St. St. Louis, MO 63102  
http://www.morganstreetbrewery.com/ 
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President’s Message 
 

Tiffany Wild, Ph.D. 
Assistant Professor,  

The Ohio State University, wild.13@osu.edu 

 

 

I am excited to be stepping in as President of DVIDB this year. I want to 

thank Diane Pevsner for leading our division for the past 2 years and 

mentoring me along the way. The transition has been less stressful with her 

help and mentorship. I want to thank Derrick Smith for his time serving as 

Past President these past two years. His wealth of information from many 

years on our board has been invaluable. I continue to reach out to him for 

information and will miss seeing him at our board functions. I also want to 

thank Olaya Landa-Vialard for her service as a director. She worked hard for 

the division by beginning to get webinars started that many of our members 

took part in during her time on the board.   
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    I also want to welcome our newly elected board members: 

• President Elect – Amy Parker 

• Secretary – Nicole Johnson 

• Directors (16-17) 

o Mackenzie Saviano 

o Julie Bardin 

o Chris Clark-Bischke 

o Danene Fast  

o Ann Pilewskie- elected by the board to finish the term left by the 

election of Amy Parker in her new role as President-Elect  

     I have many goals that I want to accomplish during my 2-year presidency. 

Those goals include working on changes to the division constitution, making 

sure our professional standards for teachers of students with visual 

impairments are up to date, and making our division more visible.   

Preparations are well underway for convention. I am excited by the 

number of presentations and poster sessions that our division has the 

opportunity of providing our members this year. Thank you to all reviewers for 

helping to set a wonderful program this year. St. Louis will be a great time to 

catch up with our colleagues and friends.   
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We will be hosting our annual social and board meeting off the 

convention site this year. Board members Nicole Johnson and Amy Parker 

have been busy making preparations for this event at the Morgan Street 

Brewery and securing many sponsors for this event. I would like to publicly 

thank our sponsors for their support! This will be the first time we have moved 

off site. This move is saving our division money on hotel and convention 

services. Please join us on Thursday, April 14th at 6:45 for this event.   

     A new event this year at convention will be the “Teachers and Interveners 

Sharing Meeting”. This will be an opportunity for teachers and interveners to 

share what is working for them in the field and to discuss ways to improve 

services for the students we serve. This event will be chaired by Nicole 

Johnson. I hope that if you attend the convention you will take part in this 

meeting. It is very rare that we can all find time to sit down to discuss our 

successes and frustrations as service providers.    

     This time of year is busy for our division but exciting for us all as we 

prepare for our annual convention. I look forward to learning from our 

members, catching up with old friends, and meeting new friends.  I hope to 

see you all in St Louis! 
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New Resources for 
Professionals from AFB Press!

Burns Braille Guide 
A Quick Reference to Unified 
English Braille, Second Edition
MARY F. BURNS

The Burns Braille Transcription 
Dictionary has been revamped as the 
Burns Braille Guide to usher in the 
new era of Unified English Braille 
(UEB). This easy-to-use reference 
guide includes common braille to print 
and print to braille conversions, as well 
as punctuation, new UEB contractions, 
and general rules and terminology.

Available in paperback, e-book, and 
online subscription.

Beginning with Braille 
Firsthand Experiences with a 
Balanced Approach to Literacy
Second Edition
ANNA M. SWENSON

This new edition of an exceptional 
resource for helping educators teach 
braille has been updated using UEB 
and includes new sections on general 
education literacy instruction, teaching 
the dual-media learner, adapting 
materials, and addressing diverse 
needs. In addition to including favorite 
teaching activities from the first 
edition, the new Beginning with Braille 
also features new teaching materials, 
record forms, and braille activities.

Available in paperback, e-book, and 
online subscription.

Reading Connections 
Strategies for Teaching Students 
with Visual Impairments
CHERYL KAMEI-HANNAN and 
LEILA ANSARI RICCI

A teacher’s guide for addressing the 
needs of students who read print and/
or braille with a focus on supporting 
those who have, or who are at risk 
for developing reading disabilities. 
Includes strategies and classroom 
activities.

Available in paperback, e-book, and 
online subscription

Order today at www.afb.org/store 
or call 800-232-3044.

AFB eLearning Webinar Series

CVI Focus Series 
Assessment, Intervention, and Literacy for Individuals with Cortical Visual 
Impairment 

Presented by Christine Roman-Lantzy

CVI Focus Series

• Beginning with the Basics

•  Using the CVI Range for Functional Visual 
Assessment

• Designing Interventions and Opportunities

• Facilitating Literacy

•  Building Language and 
Literacy Skills
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Welcome to the special Canadian issue of Visual Impairment and 

Deafblind Education Quarterly! Despite the fact that special education in Canada 

operates in a different legislative context than in the United States, service 

delivery for students with visual impairments unfolds very similarly north of the 

49th parallel. Most students attend community schools and are served by itinerant 

teachers of students with visual impairments and O&M specialists. However, just 

as in the United States, a range of placement and service delivery options exist to 

meet the unique needs of learners. The three articles by Canadian authors 

highlight just some the various programs in place across the country. Dr. Kim 

Zebehazy, assistant professor at the University of British Columbia (UBC) in 

Vancouver, details the training program at UBC as a hub for personnel 

preparation and innovation. Daniel Maggiacomo, principal at the W. Ross 

Macdonald School in Branford, Ontario outlines the various programs and 

initiatives taking place on the specialized school scene. Finally, as manager of the 

Provincial Resource Centre for the Visually Impaired in British Columbia, I 

report on one province’s experience of promoting inclusion and equitable access 

through provincial resource programs to support itinerant service delivery. While 

each is a snapshot of specific programs, together they give a sense of the 

constellation of service delivery options and supports that exist for students with 

visual impairments in Canada. Superfluous vowels (e.g., “colour” versus “color”) 

and holiday calendars (e.g., Boxing Day, Thanksgiving in October) aside, my 

Introduction to a Canadian Focus for the Winter Issue 
 

Adam Wilton, MA, COMS 
Manager, Provincial Resource Centre for the Visually Impaired 

Vancouver, BC, Canada 
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hope is that readers on both sides of the border will see their similar experiences reflected in 

one another - serving to strengthen the international character of our Division.   

Happy Reading! 
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A Profile of W. Ross Macdonald School for Students 
who are Blind, Visually Impaired and Deafblind 

 
Dan Maggiacomo, Principal 

W. Ross Macdonald School for students who are 
Blind, Visually Impaired and Deafblind, Brantford, 

Ontario 
dan.maggiacomo@ontario.ca 

Brief Overview and History 

The W. Ross Macdonald School (WRMS) is a unique educational 

community serving students, aged 5 to 21, who are blind, visually impaired or 

deafblind. The school, located on 68 acres of parkland and natural 

surroundings in Brantford, Ontario, has offered quality educational programs 

since 1872. The buildings date from the original days of the school to our 

most recent addition, a beautiful and modern Senior Residence built in 2014. 

There are three schools within WRMS, the Elementary School, Secondary 

School, and our school for students who are deafblind. In many ways WRMS 

is like any other school in Ontario, offering regular curriculum classes leading 

to an Ontario Secondary School Diploma. Our students go on to attend 

colleges and universities or go on to the workplace. WRMS is unique in its 

focus on the Expanded Core Curriculum in the daily lives of all of our 

students. We have specialist teachers of the blind and deafblind, as well as 

13



; 

 

Lorem Ipsum Dolor Spring 2016 

2 

Life Skills and Orientation and Mobility Instruction built into all aspects of the 

students' day, as well as weekly individualized instruction. The key goal for all 

students at WRMS is independence in living, academics and in thinking. 

WRMS offers a complete range of supports in the continuum of service, 

with our Resource Services teaching staff visiting students with visual 

impairments across Ontario. Our Short Term Programs offer weekend and 

summer programming designed to meet specific Expanded Core Curriculum 

needs in addition to offering the chance to meet and form friendships with 

their peers. WRMS also houses AERO (Alternative Education Resources 

Ontario) which houses all print alternatives for public education in Ontario, 

from Kindergarten to Post-Doctoral. 

Who are our Students? 

Our students come from all areas of Ontario, with some families 

choosing to relocate to Ontario from across Canada. It is a multi-faith and 

multi-cultural school, with students from places as diverse as Toronto, small 

prairie towns and remote First Nations Communities. Here our students find a 

deeper sense of social inclusion and begin to engage with their peers as they 

may not have before. 
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Approximately one-third of students are local, traveling up to an hour 

each day to attend WRMS. The rest of the students’ travel from all across 

Ontario, by taxi, bus or plane with travel being fully funded by the Ontario 

Ministry of Education. There is no cost to stay in our residences and other 

than the typical incidental expenses involved with a public school, there are 

no costs to attend WRMS. 

WRMS students are a mix of braille 

users, students with low-vision and those 

who are adjusting to a new reality of vision 

loss. In order to qualify to attend WRMS, a 

student must have a level of visual impairment that 

would qualify them for a specialized program, as certified by an 

Ophthalmologist. The primary exceptionality of the student must be blind, 

visually impaired or deafblind and the student must benefit from our 

programming. 

The reasons why our students choose to enroll at W. Ross Macdonald 

are varied, but they typically involve unaddressed academic, Expanded Core 

Curriculum and/or socio-emotional needs. Some students struggle with their 

student must have a level of visual impairment that 
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environment in very large schools, particularly high schools which can often 

have a student body of over 2000 in large urban areas in Ontario. 

The average length of time that a 

student attends WRMS is approximately 5 

years, with some students attending for as 

little as a semester, in order to gain some 

specific skill or skills needed for future 

success. Other students enroll for the duration of elementary or high school, 

with the largest enrolment happening in the Grades 7 to 9 ranges. Many of 

our students have factored in time at W. Ross in their educational plans, in 

consultation with their TSVI's, board staff and parents. Placement is the 

choice of students and families, in close consultation with their home school 

board. Athletics and music are a huge part of what we offer, and they can be 

a big draw for high school students. 

2000 in large urban a

little as a semester, in order to gain some 

specific skill or skills needed for future 
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School Programs 

There are three schools within W. Ross Macdonald, the 

Elementary school, Secondary and the school for students 

who are Deafblind. The Elementary school, housed in its own 

building connected to the main school has approximately 60 students from 

Junior Kindergarten to Grade 8. Classes are capped at 6 up to Grade 4 and 

at 8 up to Grade 8. Students are taught the Ontario Curriculum like all other 

schools in the province, but with appropriate accommodations and 

modifications as necessary. With the small class sizes the learning is geared 

towards each student, with a strong emphasis being on experiential learning. 

Our High School has approximately 100 students and classes are 

capped at 10. Students earn credits towards their Ontario Secondary School 

Diploma in any of the three streams available to them, leading to the 

workplace, college or university. There are a wide variety of programs, with 

intensive one-to-one music instruction, auto and wood shop, visual and tactile 

art and culinary programs. We also have an excellent co-op and work 

experience program, where students are placed throughout the Brantford 

community. Our physical and outdoor education programs are enormously 

popular as students experience sports and activities that are often completely 

17



; 

 

Lorem Ipsum Dolor Spring 2016 

6 

new to them. Many of our students have gone on to national and international 

competition, with a large number of students competing at the Paralympic 

Games. 

 Our Deafblind program is one of the few such programs in North 

America. With 32 students, our class sizes are capped at 3 with one teacher 

and one to two interveners, depending on the needs of the students. The 

program services students with a wide range of challenges, from a 

predominately sensory program to students who are preparing for post-

secondary education. 

All of our programs are focused on the individual needs 

of the student, whether they are emerging braille users, 

students using large print and enlarged materials, or 

students with a high degree of focus on technology as they 

move into post-secondary life. This, combined with the 

range of opportunities in the Expanded Core Curriculum and extra-curricular 

opportunities ensures our students are able to make the most of their time 

here at WRMS. 
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Short Term Programs 

In order to provide comprehensive programming across the continuum 

of service, WRMS offers weekend programs for District School Board 

students, typically one per month, that focus on particular areas of the 

Expanded Core Curriculum. Students who attend these programs come from 

around the province, often flying in for the weekend on the return flights of our 

own students traveling home for the weekend. There are also week-long 

summer camps, focusing on sports, music or independent living skills in a 

fun, summer camp style week. 

Resource Services 

Housed on campus are our Resource teachers who provide 

assessments and supports for students who are blind, deafblind or have 

visual impairments in District School Boards throughout Ontario. This support 

is in addition to any supports the school Board may provide and often 

provides vital guidance and direction for the education of students. School 

Board staff can access support as needed, as they are just a phone call or an 

email away.  
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VIPS@Home is a three-module program developed from a partnership 
between APH and Visually Impaired Preschool Services (VIPS).

This program o�ers courses for parents that can be studied at home, 
making it possible to get information to families at their convenience. 
These materials o�er opportunities for connecting professionals and other 
parents for support.

Each course includes a Large Print Course Book and CD-ROM with 
accessible �les including a .brf in UEB and a presentation tool.

VIPS@Home:
Parent Empowerment Program

Emergent Literacy
Helps parents become comfortable 

reading to their child with a visual 
impairment as they learn how to 

make story time come alive.

Power at Your Fingertips
Provides a concise and family-
friendly introduction to braille.

Special Education: Your 
Journey to a Successful IEP

Emergent Literacy
Helps parents become comfortable 

reading to their child with a visual 
impairment as they learn how to 

make story time come alive.

Power at Your Fingertips
Provides a concise and family-
friendly introduction to braille.

Coming 
Soon

Coming 
Soon

Helps demystify conferences and 
paperwork, and puts parents at ease 

during the school years ahead. 
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Becoming a Professional in Visual Impairment in 
Canada 

Profile: University of British Columbia 
 

Kim T. Zebehazy, Assistant Professor 
kim.zebehazy@ubc.ca  

Located in Canada’s temperate oasis of Vancouver, the University of 

British Columbia (UBC) is one of two options for becoming a teacher of 

students with visual impairments (TSVI). With the other program located at 

Mt. Saint Vincent University in Halifax, Nova Scotia, the two programs 

bookend the country, offering an east and west coast option.  Students from 

provinces across the country, particularly from British Columbia and Alberta, 

attend UBC along with the occasional student from the United States and 

abroad.  

 UBC’s history of offering personnel preparation in the area of education 

for students who are blind or visually impaired dates back to 1971, beginning 

as a diploma program run by APH Hall of Fame Honoree Dr. Sally Rogow. 

The UBC program, situated in the Department of Educational and Counseling 

Psychology, and Special Education (ECPS), now offers both a Masters of 

Education (M.Ed.) and Masters of Arts (M.A.) option with a new cohort 
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beginning every other summer (odd years). Students wanting to engage in 

research or eventually pursue doctoral studies will complete the thesis based 

M.A. option. A PhD degree in special education is also available with the 

advantage of being in a department program that has faculty in all specialty 

areas of special education.  

 The structure of the UBC Masters program in Blindness and Visual 

Impairment is similar to that of some programs in the United States. UBC runs 

on a hybrid model, with face-to-face coursework on the Vancouver campus 

during the summers and on-line coursework during the rest of the year. 

Students must already have a teaching certificate to attend the program. It is 

not uncommon for districts to fill a need for a TSVI by hiring someone who 

then attends the program. Students complete a competency based practicum 

throughout the duration of the program which includes demonstration of 

assessment skills, program planning, instructional competencies in the 

expanded core curriculum, and materials adaptation.  

 UBC now also has a graduate certificate in Orientation and Mobility 

(O&M), with the third cohort beginning this summer 2016. This 15-credit 

graduate certificate is designed to be an add-on for TSVIs, but can also be 
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completed by individuals without a background in visual impairment by taking 

four additional pre-requisite courses. Future plans are to also offer a Masters 

degree option in O&M. With the closure of Mohawk College, traditionally the 

main provider of personnel preparation for O&M as well as rehabilitation, UBC 

is one of two remaining options with the University of Montreal being the 

other.  

 While the restricted number of program options across the country is a 

challenge for individuals interested in the field, it also creates a strong 

connection of teachers across the country, all of whom have attended one of 

two institutions. Graduates of the UBC program have gone on to enrich the 

education and opportunities for students who are blind and visually impaired. 

Lynn Langille of Kelowna was instrumental in starting the Children’s Low 

Vision Clinic, which travels to several locations in British Columbia each year 

to provide clinical low vision exams, optical devices, and recommendations.  

Other initiatives started by UBC graduates have included a Whale Research 

Camp. Emerging from her M.A. thesis research, Lynn Kent ran the camp for a 

few years as an opportunity for students who are blind and visually impaired 

to explore research techniques in marine biology and gain insight into the 

sciences as a possible career. Another graduate whose M.A. thesis focused 
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around active living and sport began an annual Project Adventure in 

collaboration with other TSVIs for students in the Kootenay Mountains of 

British Columbia. Sofeya Devji’s project provides opportunities for students to 

have new experiences and practice skills across several areas of the 

expanded core curriculum. Participants in the yearly outing set goals for 

themselves and work together to develop and carry out a fundraising plan in 

addition to working on other skills related to that year’s activity. Last year 

students took part in a camping/outdoor experience (see: 

http://www.ami.ca/AMI-tv/Pages/Sports-Access.aspx ). This year some 

female students are taking on Manhattan for an O&M adventure! For several 

years now, the BC Regional Braille Challenge has taken place at UBC, a 

project spearheaded by current doctoral student, Adam Wilton. Students can 

now get together and socialize while completing their regional level Braille 

Challenge exams (see: http://globalnews.ca/news/2529857/ubc-plays-host-to-

annual-b-c-braille-challenge/ ). 

 In addition to providing personnel preparation, the UBC program in 

blindness and visual impairment has strong roots in community engagement 

and continues to be a partner with other groups and agencies focused on 
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services and opportunities for children and youth who are blind or visually impaired.  

Part of an informal group called Shared Vision, representatives from BC Vision 

teachers association, CNIB, Sunnyhill Health Centre for Children, the Children’s Low 

Vision Clinic, Provincial Outreach Program for Students with Deafblindness, the BC 

Canadian Deafblind Association, and BC Blind Sports get together to discuss issues 

and to work on common projects, one of which is improving the communication during 

transitions of preschool children into kindergarten.   

 If you are looking for some spectacular scenery while engaging in a 

comprehensive program, then UBC might be right for you.  
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Supporting Itinerant Service Delivery: The 
Provincial Resource Program Experience in 

British Columbia 
 

Adam Wilton, MA, COMS 

Manager, Provincial Resource Centre for the Visually 
Impaired 

Vancouver, BC, Canada 

awilton@prcvi.org 

From coast, to coast, to coast, most students with visual impairments in 

Canada are educated in inclusive settings and are served by itinerant 

personnel (Zuvela, 2009). As the education portfolio falls largely under the 

purview of individual provincial Ministries of Education, there are jurisdictional 

variations in the continuum of service delivery options available to students 

across the country (Dworet & Bennett, 2002). In British Columbia (BC), the 

prevailing placement option is in general education classrooms receiving 

service from an itinerant teacher of students with visual impairments (Zuvela, 

2009). Inclusion has a long history in BC, dating back to the closure of the 

Jericho Hill School for the Blind in 1978. That same year, the provincial 

government established the Provincial Resource Centre for the Visually 

Impaired (PRCVI). PRCVI supports public school districts and independent 
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schools in BC by providing learning resources, leadership, information, 

training, and consultation to support equitable access and enhanced learning 

opportunities in the core and Expanded Core curricula for students with visual 

impairments. 

Materials Production 

As a resource centre producing materials in alternate formats, PRCVI 

has over 2,000 titles available in braille and in large print. An ever-increasing 

proportion of braille volumes are in Unified English Braille (UEB) code. 

Beginning with UEB adoption in 2010, implementation is a nation-wide project 

shared with other members of the Canadian Association of Educational 

Resource Centres for Alternate Format Materials (CAER; Marshall & 

Holbrook, 2015). BC is in the latter stages of the transition to full UEB 

implementation in the K-12 education system. Most students from 

kindergarten through grade eight are currently using materials in UEB for both 

literacy and mathematical/technical learning, and all secondary school 

students will transition by 2016-2017. 

Outreach Support 

PRCVI serves 678 registered students and 66 teachers of students with 
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visual impairments across BC's 60 school districts and various other 

independent schools. At 944,735 square kilometers (364,764 mi2), BC is a 

large, geographically diverse province with a mix of large urban centres and 

rural/remote communities. Staying connected and promoting a professional 

learning community can be challenging given the size and diversity of regions 

in the province. PRCVI offers both in-person and online professional learning 

opportunities for teachers and braille transcribers. Recent efforts have 

centered on UEB implementation, with training modules rolling out in 

conjunction with the materials production timeline. In addition to specialized 

workshops and trainings, PRCVI supports both provincial and national 

conferences. This year, the Seeing Beyond the Horizon conference will be 

hosted in Vancouver from May 5-7, 2016. Seeing Beyond the Horizon is a 

national conference that brings teachers, O&M specialists, and other 

professionals serving individuals with visual impairments together for three 

days of professional learning and networking.  

 In addition to sustaining a professional learning community, PRCVI also 

connects teachers by providing outreach to school districts and independent 

schools. Outreach coordinators, who are qualified teachers of students with 

visual impairments, support district- or school-based teachers through team 
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teaching and consultation.   

Assistive Technology and Digital Media 

        As part of its mandate to strive for equitable access to the core and 

Expanded Core curricula for students with visual impairments, PRCVI works 

in partnership with Special Education Technology – BC (SET-BC). SET-BC is 

a provincial resource program that works collaboratively with BC public 

school districts and independent schools to build capacity around technology 

use to support learning. In addition to school- and classroom-based 

initiatives, SET-BC also provides technology solutions to individual learners. It 

is at this tier of support that students with visual impairments gain access to 

specialized devices such as room-viewing systems and braille notetakers. 

With effective assistive technology solutions in place, students with visual 

impairments in BC may also access the Accessible Resource Centre – BC 

(ARC-BC). ARC-BC aims to provide BC students with perceptual disabilities 

with access to digital format materials based on the BC curriculum. ARC-BC 

currently has 5623 registered users with access to 

104,742 individual files, including Kurzweil and adapted 

PDF formats. 
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Students who are Deafblind 

        There are approximately 70 students in British Columbia who are 

identified as students who are deafblind (BC Ministry of Education, 2015). 

Most students are served in their community schools by educational teams 

that include an intervener, a teacher of students with visual impairment, 

teacher of students with hearing impairment, and a teacher-consultant from 

the Provincial Outreach Program for Students with Deafblindness (POPDB). 

These specialist teachers work in collaboration with school-based teams and 

interveners to develop and implement programming for students who are 

deafblind. 
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Vision and the Brain: A Book Review 
Rachel Bigham, M.Ed., COMS 

TVI, Columbus City Schools, bigham37@osu.edu 

Lueck, A. H., & Dutton, G. N. (Eds.).  (2015).  Vision and the  

 brain: Understanding cerebral visual impairment in children.  

 New York, NY: AFB Press. 

Vision and the Brain- Understanding Cerebral Visual Impairment in 

Children by Lueck and Dutton (2015) is a collection of new research and 

strategies for individuals working with children with cerebral visual impairment 

(CVI). This book is an excellent source of current information about CVI for 

not only professionals, but also parents who wish to gain a greater 

understanding of this diagnosis. Lueck and Dutton's collaboration with many 

professionals in the field of CVI specific training offer the reader insight on 

identification of CVI visual behaviors as well as 'real life' intervention 

suggestions and strategies to use in personal practice. This book is a must 

read for any new professional in the field of VI and a wealth of new 

knowledge for the experienced practitioner. 

In Chapter 1, Lueck begins by providing readers with a basis for 

understanding the subject matter regardless of previous exposure to the topic 
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of cerebral visual impairment. The chapter gives the reader a synopsis of 

basic terms that will be seen frequently throughout the book and allows the 

reader to understand how the topic of cerebral visual impairment began. 

Explanations are presented for why further research in the field is needed 

with encouragement to readers to continue to seek out new information. 

Lueck acknowledges that treatment and educational provisions are still 

growing as governing bodies begin to recognize occurrences of CVI and the 

difficulty that can arise in its identification. 

 Chapter 2 begins by providing the reader with a basic overview of the 

various regions of the brain and their duties, including their relationship to 

vision. Dutton explains how visual information is typically received and then 

processed by the brain. He continues to explain how it is then stored for 

visual recognition and guidance. Dutton provides the reader with an 

opportunity to better understand how disruptions in various visual systems 

can affect vision. This chapter provides the seasoned reader with an excellent 

refresher in the visual system and the novice with a foundation for 

understanding vision and the brain. 

Dutton follows up with Chapter 3 by discussing how disorders of the 
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brain can affect vision and specifically details the role that CVI plays in 

regards to the relationship between brain function and vision. Dutton 

highlights the differing roles that damage to the brain can play at various 

stages in development. Also explored in this chapter are the many different 

‘identifications’ of CVI brain dysfunction and damage. As a learning student or 

experienced teacher, this prospective allows for new understanding of how 

damage to the brain can cause/effect the diagnosis of CVI. Dutton also 

provides the reader with a brief overview of the visual results that occur within 

damage of each lobe region and offers potential strategies for the instructor to 

utilize in practice. The final section of Chapter 3 provides the reader with 

ways to recognize CVI visual behaviors in students and suggestions for 

proper identification. 

 Fazzi, Molinaro, and Hartmann begin Chapter 4 by exploring the 

complicated factors of development through vision. They offer a picture of 

development with CVI and the importance of early detection, while noting that 

it can be challenging to determine especially in children with additional 

disabilities. The authors offer a unique look at social implications for those 

with visual impairments including how visual processes can affect language 

development and the additional challenges presented to those with CVI. The 
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reader can find suggestions in utilizing specific approaches to learning and 

implementing a family centered strategy. 

 In chapter 5, Catteneo and Merabet discuss brain plasticity and the 

ability for the brain to accommodate and adapt from visual loss. They give 

insight to childhood plasticity as compared to an adult brain and the vast 

difference in brain sensitivity and recovery. Briefly explained are the ways to 

examine brain plasticity through imaging and symptoms. The authors share 

with readers the results of some specific training and strategies that can be 

used with individuals with CVI to expand their ocular brain plasticity and 

thereby improve visual field limitations.  

 Chapter 6 provides the reader with a foundational understanding of 

brain attention and how it affects the ‘hierarchy’ of functional processes. The 

author, Zuidhoek, offers the reader an understanding of how vision fits into 

brain pathways and what occurs for an individual with CVI. Discussed are all 

of the processes that must occur for attention to be successful and the 

constant struggle that occurs for those with CVI. The author is able to explain 

how visual attention plays an important role in visual memory and displays for 

the reader how this can be observed and in turn accommodated for an 
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individual with CVI. 

 The authors of chapter 7 provide the reader with extremely valuable 

information in the diagnosis of CVI as it related to behavior. They present the 

reader with cautions in the process to avoid potential complications that have 

been observed as misdiagnosis. Some behavioral responses in CVI can be 

misinterpreted as being alternate non-visual disorders and vice versa. The 

last portion of the chapter discusses the behavioral effects of CVI if left 

untreated. 

Part II 

 Chapter 8 discusses the common eye movement difficulties seen in 

individuals with CVI. Involuntary or misappropriated eye movements cause 

greater issues for those with CVI in that they can confound the areas of 

difficulty for visual success. This chapter provides the reader with a basic 

understanding of how eye movements can create challenges within the areas 

of visual disruption for the individual with CVI. 

 In chapter 9, Saunders provides the reader with an overview of how 

refractive errors affect vision in general and then relates those errors to the 

added difficulty of CVI. The author provides an understanding of how vision is 
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frequently switched in use throughout daily activities for distance and up close 

viewing. This chapter helps the reader to have a greater knowledge of the 

importance of the use of appropriate corrective lenses and how to express 

their usefulness to those with CVI and their instructors. 

Part III 

 In chapter 10, Lueck and Dutton begin to provide the audience with the 

basic principles for CVI assessment in children. They explain the need for a 

comprehensive assessment and what areas a true assessment of this nature 

will include. The reader is provided with suggestions on the professionals that 

should be involved in the evaluation process and give a step-by-step 

procedural process that an evaluation should follow.  The authors also 

provide detailed suggestions on setting up an appropriate assessment 

environment. The chapter concludes with advice on creating an assessment 

report and how to begin parent discussions. 

 Chapter 11 goes over the history portion of a functional vision 

assessment of a child with suspected CVI. Dutton expresses the importance 

of history gathering from family members and professionals working with the 

student. Ideas are presented to assist in the interview process of information 
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gathering and ways to expand upon answers given by the individuals. The 

author also provides insight to how the interview process will also assist the 

assessor in knowing what the expectations of the parents and caregivers are 

for the child. 

 Chapter 12 explains the process that occurs within a functional vision 

assessment. The authors, Kran and Mayer, also provide the reader with a 

distinction between functional vision and visual function in regards to the CVI 

assessment process. They provide suggestions for completing the functional 

vision assessment and how to interpret the information gathered within the 

observation. Readers are given a look at the importance of subject comfort 

and a rapport between the assessor and the child. The chapter finishes by 

providing the reader with recommendations on how to cumulate results and 

make recommendations for servicing. 

 The authors of chapter 13 take the portion of assessing visual 

processing within the functional vision assessment and break it into smaller 

sections with which the reader can gain a system for recognizing outside 

factors (developmental age or additional brain damage), rather than CVI, for 

assessment results. The reader is given specific procedures and 
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assessments that can be utilized to test higher visual functions when outside 

factors are present. A profile of visual functioning and case studies are 

provided in this chapter for the reader to review and utilize as a ‘check list’ of 

assessments to complete and interpretations within the functional vision 

assessment. 

 In chapter 14, Steendam shares with the reader the importance of 

ongoing observational assessment, especially for young children and children 

with multiple disabilities. Due to lack of certain developmental milestones, 

some portions of the prescribed functional vision assessment are not always 

appropriate for all children. Steendam explains the proper procedure for 

collecting and interpreting ongoing observational assessments for CVI, 

specifically in regards to young children and children with multiple disabilities.  

 Chapter 15, authored by Barclay, provides the reader with an 

understanding of assessments for CVI in literacy and math skills for students. 

Although the chapter only focuses on school-age children with the ability to 

respond to core curriculum questions, the information provided can give the 

reader insight and suggestions on how to accommodate materials for 

assessment and in turn, better retention and access of learning in literacy and 
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math subjects.  

 In chapter 16, O’Brien and Martyn discuss the assessments given on 

independent living skills. The authors provide a brief overview of how 

Expanded Core Curriculum Skills need to also be assessed for a student with 

CVI regardless of their academic placements (classroom, resource room, 

etc.). The focus of the chapter is on Independent Living Skills. They provide 

the reader with an example of an appropriate ILS assessment and report that 

includes students with CVI. Also given in the chapter is information on how to 

select an appropriate assessment tool for each student. 

 Felder and Wright begin chapter 17 by discussing the impact that CVI 

can have on successful travel and use of Orientation and Mobility skills. They 

provide the reader with a brief summary of what responsibilities an 

Orientation and Mobility instructor has in the visual impairments field and then 

discuss assessment procedures and modifications that are useful in working 

with a student with CVI. They also address the possible differences in 

modifications needed depending on the location of brain damage resulting in 

CVI. 

 Chapter 18 provides the reader with insight on assessing assistive 
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technology of all realms. Carreon, Wilton, and McKerracher begin their 

chapter by familiarizing the reader with various forms of accessibility 

programming and tools commonly used by individuals with visual impairments 

for the computer, tablet and other technology sources. They also provide the 

reader with assessment considerations and suggestions on recommending 

assistive technology for the student with CVI. 

Part IV 

 In chapter 19, Lueck and Dutton provide the reader with some 

beginning principles to follow for implementing interventions for children with 

CVI. They share with the reader specific goals and strategies that have been 

found to be extremely important and successful for all students with CVI. The 

reader is given strategies for all areas of intervention, such as adaptation and 

the student’s social and psychological success. Lueck and Dutton give a 

process for planning intervention and ways to encourage other professionals 

working with the student to make accommodations. 

 Dutton and Lueck also provide ongoing assessment guidance for 

working with very young children in chapter 20. They share with the reader 

the difference in steps for appropriate ongoing assessment with a child that is 
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not able to yet complete tasks typical of a CVI assessment. Guidance is given 

to the reader on how to interpret the ongoing assessment into current 

intervention plans. The Key Elements of Intervention for a young child provide 

the reader with a specific list of strategies that are invaluable to successful 

intervention with young children. 

 Chapter 21 suggests ways to assist children with CVI and additional 

disabilities to learn how to utilize their vision. Steendam offers an extensive 

list of assessment goals and intervention methods that have been successful 

in teaching students with CVI and additional disabilities to understand their 

vision and therein use it successfully. Steendam shares with the reader 

rapport building techniques and intentional instruction strategies for 

implementing visual practice. 

 The approach taken in chapter 22 is from the parent prospective of 

ways to work with children with CVI. Cockburn and Dutton recognize the 

wealth of information that can come from parents who have learned the 

strategies that work and do not work for children with CVI. This chapter gives 

the reader specific approaches, utilized by parents that have worked with 

some children with CVI.  
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Morse and Morse, in chapter 23, provide a wealth of information on how 

to support families of children with CVI. As this reader has experience in 

practice, CVI can be extremely difficult to understand for families, and the 

child themselves. Acceptance and support when receiving any information 

about disabilities is imperative for successful instruction and adaptation for 

the child. This chapter presents personal stories from parents and an 

individual with CVI about supports and how they helped. More importantly, 

this chapter allows the reader to experience the thoughts of the individuals 

and gather their suggestions for better and greater support. 

 The final chapter, 24, provides a look at strategies and techniques used 

with adults with CVI that have been found to be successful. Kingston 

suggests that with slight modifications, these strategies could be utilized with 

children as well in the future. The chapter allows the reader to draw parallels 

in treatment procedures as well as see clear differences in approach.  

 After reading this book, I feel that it is a great compilation of information 

on CVI for the upcoming and current teachers of the visually impaired and for 

other professional or parents that simply want to gain a better understanding 

of the diagnosis and strategies for intervention. As a teacher of the visually 
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impaired and orientation and mobility specialist, I found the information 

presented in the early chapters of the book to be an excellent refresher on the 

basics of CVI and a great way to gain a better understanding of the diagnosis. 

The authors are able to express CVI in terms that allow a novice reader or an 

experienced practitioner to better understand the intricacies of assessment 

and intervention. The portions of the book that I found to be most impactful 

were the personal suggested strategies and stories from parents and the 

individual with CVI. As an instructor, I need to be able to understand the 

feelings and challenges faced by my student and their family. They are truly 

are our greatest resource of information. 

I recommend Vision and the Brain (2015) to anyone who desires to 

know more about CVI. 

Submission Dates  Theme for Issue 

April 22, 2016    Convention Highlight Issue 

July 22, 2016    Back to School Issue 

October 28, 2016   STEM Issue  

Article Submission Dates for 2016 
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In the 1960s, schools were attempting to meet the needs of the great 

number of students with visual impairments that resulted from the 

Retinopathy of Prematurity epidemic. At this same time, instruction in O&M 

began to gain credibility as well. However, university O&M programs had just 

opened their doors, so the number of O&M graduates each year could 

practically be counted on two hands (Weiner, 1980).  

Lord and Blaha (1968) were the first to study a proposed model for 

broadening access to O&M services in schools using TVIs. TVIs would be 

provided with a course on O&M and then include teaching pre-cane skills and 

concept development as part of their caseload duties.  

Lord and Blaha’s study (1968) found that TVIs lacked “time for 

systematic [O&M] instruction, as responsibilities in the resource room 

A Study of Personnel Preparation of 
Teachers of Learners with Visual Impairments in O&M 

Services 
 

Grace Ambrose-Zaken, Ed.D.,  

Grant Associate Professor, Hunters College of The City 
University of New York 
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Prevented them from an adequate opportunity to follow up on the campus” (p 

iv). At the same time, however, university TVI programs across the United 

States continued to add a course in O&M to the TVI sequence. The number 

of university TVI programs offering the course “O&M for TVIs” grew from one, 

in 1962, to 10 in 1969 (AAIB, 1962 & 1968, Hill, et. al., 1984; Weiner, 1980).  

The Current Role of TVIs in Provision of O&M Services 

Today, the role of TVIs providing O&M services varies depending on 

the source. For example, the Council for Exceptional Children Standards 

(CEC) only addresses O&M in one standard, “Strategies to prepare 

individuals for structured pre-cane orientation and mobility assessment and 

instruction” (2003, p. 109). However, a review of state education websites 

indicated that 26 states required TVIs to provide some O&M instruction, 11 

states expected only that TVIs have knowledge of O&M services, and the 13 

remaining states published no expectation of TVIs with respect to provision of 

O&M services. 

In 1999, Wolffe et al. (2002) followed three TVIs in their local areas and 

found that those TVIs spent approximately 8 percent of their time reinforcing 

O&M with their students. Wolffe et al. found that “these activities were infused 
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into each teacher's scheduled teaching time,!were casually undertaken and 

lasted only 10-20 minutes” (p. 299). Wolffe, et al. found that TVIs reinforced 

O&M with their students, but we're not teaching O&M. 

The TVI role in providing O&M services also varies in how it is defined 

in textbooks for TVIs (Dote-Kwan, 2014; Fazzi’s, 2014; Griffin-Shirley, Trusty, 

and Rickard, 2000). Griffin-Shirley et al., (2000) stated that “O&M is a unique 

area of the Expanded Core Curriculum (ECC) for which a professional, other 

than the TVI, is largely responsible for instruction” (p. 531). The authors at the 

same time supported the CEC standard stating, “to enable a child who is 

visually impaired to move safety (sic) through the environment, the teacher of 

students with visual impairments should teach the sighted guide, trailing, and 

protective arm techniques!” (Griffin-Shirley et al., 2000, p. 541).  

A more recent text on early intervention O&M services emphasized little 

difference with respect to provision of O&M services in early intervention (EI) 

settings. Dote-Kwan (2014) stated that the classroom teacher could consult 

with the TVI or the O&M specialist “regarding specific O&M techniques that 

the child needs to be encouraged to use inside and outside of the 

classroom!” and either the O&M specialist or TVI “can also provide 
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assistance in analyzing the school campus for realistic travel routes” (p. 547). 

However, Fazzi (2014) defined, the O&M specialist as an essential 

instructor of O&M techniques, and described the TVI role as “to become 

familiar with the concepts and skills of O&M in order to effectively support 

O&M specialists in their efforts to teach students to travel as independently as 

possible!such as expecting the student to use the long cane during travel on 

specified routes” (pp. 248-250). 

Federal law has also changed with respect to the provision of O&M 

services. In 1975, O&M services, unlike TVI services, were not in the original 

education bill P.L. 94-142 Education for All Handicapped Children Act. In 

1990, O&M services were included as a related services designation in the 

reauthorization of the Individuals with Disabilities Education Act (IDEA), 

however the law identified only that O&M services were to be taught by 

qualified personnel. In 1997, Part C of the IDEA designated the O&M 

specialist as the qualified personnel for providing O&M services.  

In spite of these changes to federal law and a multi-fold increase in 

university prepared O&M specialists, a majority of states still task TVIs with 

the evaluation, provision, and oversight of O&M services. Thus, for decades, 
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in those states where O&M services are included in TVI standards, TVIs have 

either been tasked with a role of providing support for O&M services or were 

tasked with the role of evaluating, teaching and/or overseeing their students’ 

O&M needs.  

Since the 1960s, O&M has become a separate discipline taught in 

schools to children from EI to high school. With this paradigm shift in access 

to O&M specialists, how do personnel preparation programs prepare TVIs 

with respect to O&M services provision? The purpose of this study was to 

survey university instructors of the course “O&M for TVIs” to learn what 

aspects of the O&M curriculum the courses covered and for what purposes. 

Method 

A list of TVI personnel preparation programs in the United States was 

generated through online websites that listed TVI programs. An email that 

included a brief description of the study and informed consent was sent to 

program coordinators. The coordinators were asked to forward the link to the 

survey to any faculty or staff who taught the O&M for TVIs course. 

Subject 
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The O&M for TVIs course was the subject of study. 

Survey 

Three O&M university instructors vetted the 76 question survey and 

pilot tested on 10 test subjects. In addition to demographic data and course 

instructional methods, the survey asked respondents to indicate which of the 

ten general areas of O&M techniques and strategies the course covered: 

Guide techniques, orientation strategies, basic mobility skills, protective 

techniques, O&M knowledge and skills, mobility tools, cane skills with a 

guide, cane techniques, outdoor residential and outdoor/commercial. Within 

each general area was a list of sub-categories. The content for the general 

areas and the list of skills were selected from O&M textbooks including Hill 

and Ponder (1976) and Jacobson (2015).  

When a subject selected any skills or sub-categories within the 10 

general areas, they were prompted to answer the question, “in addition to 

wanting the TVI scholar to learn O&M Knowledge and Skills, what are the top 

reasons for teaching TVI scholars the following O&M Knowledge and Skills to: 

1) Referral - Enable O&M referral 2) Skills Practice - Aid students with visual 

impairments in O&M technique practice under O&M supervision; 3) 
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Evaluation - Evaluate students with visual impairments O&M technique 

competency; and/or 4) Teach - Teach students with visual impairments the 

O&M technique independent of O&M specialist supervision. 

The Hunter College Human Research Protection Program (HRPP) 

Office approved this study. 

Results 

Responses revealed that five of the 40 programs contacted were 

closed. Of the remaining 35 programs, 30 surveys from 29 programs were 

received, response rate of 82.8%.  

Of the 29 TVI programs that completed the survey in full, 24 indicated 

they offered one course in O&M as part of the TVI curriculum. Three 

programs covered the material in multiple courses that also included 

instruction in daily living skills. Two surveys did not answer the question.  

Respondents Characteristics 

Respondents were 24 women and 6 men, 19 were full-time instructors 

and 11 were hired to teach the course. Seven respondents were tenured and 

four were on tenure track. 
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Course Characteristics 

Instructor. 

The course instructor had to be dually certified in TVI and O&M (n=11), 

O&M certified (n=9), co-taught by a TVI and O&M specialist (n=2) or not sure 

(n=6). 

Specific Areas of O&M Instruction Covered 

 Respondents were asked to indicate if they covered any of the ten 

general areas of O&M instruction. One respondent indicated the course 

taught none of the ten O&M areas listed, and wrote, “I am unsure of what we 

are talking about here! we explain devices but we do not teach these 

beginning students how to use them.”  

One respondent who indicated that specific skills in all ten O&M general 

areas were covered by the course wrote, “!this is not a course that is 

designed to have TVIs teach O&M, but to be familiar with O&M so that TVIs 

can support the COMS with follow-up and make referrals to O&M...” 

Ten General O&M Areas 

 Twenty-eight respondents completed this section of the survey. When a 
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general area was selected “yes”, respondents were asked to select from 

specific skills taught within the area. For each specific skill selected, 

respondents were asked to indicate the reason (Skills Practice, Teach, 

Referral and Evaluation) for teaching that skill. A “reason percentage” was 

calculated by dividing the number of times a reason was selected by the 

number of times that skill was selected. 

 Table 1 suggests that the respondents had a clear divide between skill 

areas addressing non-cane instruction. However, there was also much 

variation within the subcategories taught by the respondents. 

General Areas of O&M 
Techniques and 

Strategies 

Respondents Reason Percentage 

  

n 

 

Referral 

Skills 
Practice 

 

Evaluate 

 

Teach 

Guide Techniques 28 25.0 89.4 16.2 39.8 

    Basic Guide 27     

    Narrow Passageway 27     

    Reversing Directions 27     

    Transferring Sides 26     

    Doors  26     

Table 1: General Areas, Number of Respondents who Teach the Skills and Reason Why 
Why. 
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Table 1 continued 

    Accepting/Refusing 
Aid  

25     

    Stairs 25     

    Seating 25     

Orientation Strategies (n=27) 40.3 96.8 7.8 25.5 

    Landmarks, Cues & 
Clues 

24     

    Non-Visual and Low 
Vision 

23     

    Orientation Strategies, 
Soliciting Aid, Cognitive 
Process  

 

21 

    

    Map Skills  19     

    Compass 18     

    Numbering Strategies 9     

    Smart Phone Apps 16     

Non-Cane Techniques (n=26) 25.8 83.0 12.1 42.1 

    Trailing & Traversing 
Doorways 

26     

    Selected Direction 
Taking, Search Patterns, 
Dropped Objects 

24     

Protective Techniques (n=26) 30.8 88.5 11.5 38.5 
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Table 1 continued 

     Upper and Lower 
Hand Forearm  

26     

O&M Knowledge and 
Skills 

(n=24) 42.6 80.8 9.3 26.2 

    Teaching Concepts 
(Spatial, Positional, 
Environmental, and 
Time), Orientation 
Concepts, O&M 
Terminology 

 

 

24 

    

    Using Sensory 
Information  

23     

    O&M Screening 22     

    Teaching Learners with 
Multiple Impairments 

21     

    Travel Practice at 
School 

15     

    Travel Practice in the 
Community 

 

10 

    

    Travel Practice at 
Home  

9     

    Travel in Adverse 
Weather 

5     

Mobility Tools (n=22) 49.7 62.0 2.9 3.9 
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Table 1 continued 

    Adaptive Mobility 
Devices (AMDs). 

 

22 

    

    Parts of Long Cane 21     

    Vision as a Mobility 
Tool 

20     

    Dog Guides 18     

    Electronic Travel Aids 16     

Cane Skills with a Guide (n=19) 27.5 92.4 15.0 17.3 

    Cane Placement 
Walking with a Guide 

 

19 

    

    Accepting/Refusing 
Aid 

16     

    Doorways, Transfer 
Sides 

 

15 

    

Cane Techniques (n=13) 30.1 89.2 2.7 0 

    Touch Technique, 
Constant Contact Touch 

 

13 

    

    Diagonal, Trailing, 
Contacting Objects,Stairs 

 

12 

    

    Doorways  11     

    Changing Hands 10     

Outdoor Residential (n=6) 54.4 90.7 0 0 
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Table 1 continued 

    Introduction to 
Outdoor     

    Travel 

6     

    Shorelining 5     

    Touch and Drag 4     

    Residential Street 
Crossings, Street Crossing 
Recovery, Touch and 
Slide 

 

3 

    

    3-Point Touch, Car 
Familiarization 

 

1 

    

Outdoor/Commercial (n=6) 5.6 18.5 3.7 0 

    Elevators 5     

    Escalators 3     

    Pedestrian Traffic 
Controls 

2     

    Revolving Doors, 
Sequencing for Lessons on 
Street Crossing, 
Subways/EL Trains 

 

1 

    

    Buses, Airport 
Terminals and Primary 
Commercial Facilities 

 

0 
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Discussion 

Thirty respondents completed all or part of the survey. The intent of 

including all ten areas of the O&M curriculum and sub-categories was to find 

the upper limits or a “cut off” of areas of the O&M curriculum not covered in 

TVIs courses. The result was that only three of the 84 sub-categories were 

not being covered by any of the “O&M for TVIs” courses. Those three were 

buses, airport terminals and commercial facilities.  

Human guide techniques, orientation strategies, protective techniques 

and other non-cane skills were the most commonly covered O&M techniques 

and strategies in the O&M for TVIs course. However, Table 1 also suggests 

that there is much variation among the TVI programs on which skills and sub-

categories of skills they covered. For example, all respondents covered 

Human Guide skills, but not all of the sub-categories were covered by all 

respondents. 

“Skills practice under supervision of an O&M specialist” was the most 

common reason selected for teaching any of the O&M skills. The second 

most selected reason for including skills in courses depended on the skill. 

The reason “Teach independent of O&M specialist” was the second most 
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common reason selected for teaching guide techniques, non-cane 

techniques, and protective techniques.  

“Referral” was the second most common reason for covering the 

remaining skills. Evaluation was the least often chosen reason for teaching 

any of the O&M curriculum. This suggests that personnel preparation 

programs continue to define the role of TVIs with respect to O&M services as 

responsible for teaching non-cane skills. The TVIs were being taught to refer 

for O&M services for mobility tools and more complex travel.  

From the 1960s to 2016, there has been a paradigm shift in access to 

O&M services in federal law and a multi-fold increase in the number of O&M 

specialists. However, a majority of states charge TVIs with the provision of 

O&M services and the content of TVI O&M courses seems to be attempting 

to cover, in one course, the entire O&M curriculum. No one single course can 

be considered sufficient to enable TVIs to adequately fulfill a state 

requirement of O&M service provision. Further, despite the professional 

literature that indicated the TVI was equally prepared to address EI O&M 

services as the O&M specialist, this survey suggested that TVI pre-service 

preparation in O&M makes this claim unlikely.  
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Given the findings of this study, the bigger question that needs to be 

studied goes back to the original premise of the “O&M for TVIs” course, which 

was that learners with visual impairments needed access to O&M instruction 

and there were limited O&M specialists available. This is no longer the case 

and current Federal Statute, IDEA Part C (2004) states that O&M begins in 

early intervention and names the O&M specialist as the qualified personnel. 

This is a clear mandate that the O&M specialist is best equipped to provide 

O&M services.  

O&M is a discipline separate and apart from TVI. CEC lists 

approximately 200 TVI standards and the Academy for Certification of Vision 

Rehabilitation and Education Services has an equally long document called 

the Orientation and Mobility Body of Knowledge. O&M specialists could be 

said to be providing “Skills Practice” in TVI each time they include braille in 

their O&M lessons. However, no TVI would expect an O&M specialist to teach 

a braille lesson.  

In this same way, university preparation programs might look at their 

“O&M for TVIs” courses along with state education standards to determine 

whether or not their courses are over or under preparing TVIs for the roles 
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they are being hired to teach.  

For those states where the TVI standard defines a broad role for 

providing direct O&M services, there may be a need for the Association for 

the Education and Rehabilitation and the Academy for Certifying Vision 

Rehabilitation and Education Professionals to write letters in support of better 

defining the roles of the two vision education professionals.  

TVIs should have the capacity to provide informed guidance, use of 

mapping and encouraging mobility tool usage, but based on these data, TVIs 

should not be asked to teach any part of O&M services to any age group. 
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